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Founding Maryland leaders established that each citizen would receive a free and appropriate public education.  Article VIII of the Maryland Constitution proclaims:

“The General Assembly, at its First Session after the adoption of this Constitution, shall by Law establish throughout the State a thorough and efficient System of Free Public Schools; and shall provide by taxation, or otherwise, for their maintenance.”  
Many other states in the union established this very same precedent for an elaborate public school system to educate the American populace.  The founders of this State and nation projected education to be a cornerstone of a thriving democratic society and deemed it necessary that every individual receive a free and appropriate one.  To ensure political equality of opportunity, our founders established that each individual have the opportunity to succeed; liberty in America hinges upon access to these keys to success.  And so, they set forth the framework for an education system that would adequately prepare students for society.  Today, we are faced with the challenge of identifying the educational needs of our time and reforming our school system in accordance with those needs.
History of Secondary School Reform in America
An historical perspective of secondary school reform provides a context for the reforms discussed for coming years.  Best practices, failures, successes, and trends over the past two centuries provide a roadmap for the challenges that those in education will face.  Since the establishedment of secondary schools, there has been a central focus on equipping citizens with the skills and knowledge needed to contribute as a member of society through the public domain.  Reforms have shifted over time from a focus on aggregate output of educated citizens to a focus on serving the individual and subgroups by accomodating to their needs (Tyack and Cuban, 1995, 44).  

In the early 1800’s, schools started out as single-room buildings in small towns.  Students received the minimal education needed to manage a farm in the south or to manage a business or perform a trade in the north.  While some students went on to train as apprentices, most formal education curtailed after the elementary years.  In the late 1800’s, numerous efforts arose to reform schools to meet the needs of pre-industrial America.  Led by the “Committee of Ten” and President Charles William Eliot of Harvard, reformers saw education as the gateway for Americans for careers in a complex society.  Expanding business and industry called for a large number of laborers and a smaller number of educated personnel to manage the interconnected business community of America.  By calling for a demanding core curriculum, schools prepared an elite class of individuals ready to manage and progress America.
The role of education broadened again in the early 1900’s during the expansion of the Industrial Age.  Another group of education reformers published a broadened perspective of secondary schools through Cardinal Principles of Education.  This group, following the ideas of John Dewey, explained that the high school must serve both as a steppingstone to higher learning for some and an end-point of education for others.  Cardinal Principles focused on how to expand schools to serve a much broader population of students.  Specifically, it advocated for a “blueprint of social efficiency” in which different courses and sequences were developed for students with various goals in life.  School should serve as both a gateway to higher education, as well as a final stage of education for others.  Yet as social ills arose during the first quarter of the 20th century, the public turned to schools to solve problems; the public hoped that if students spent more time in public schools that they would be cured of social ills.  Yet once many of these students entered school, they struggled with and were disengaged with the traditional curriculum.  Thus, curriculum was watered down over time to adjust to these students (Tyack and Cuban, 1995).


Trends shifted in the 1950’s to themes from the Committee of Ten calling for an academically rigorous curriculum.  Blaming the Cardinal Principles for an “erosion of intellect and the trivialization of culture,” they declared an epidemic in high schools.  With the expanding tensions of the Cold War, an emphasis was placed on science, mathematics, and foreign languages by leaders across the nation, starting with President Eisenhower.  Education leaders called for raised standards to combat the trivialization of school curriculum, as influenced by Cardinal Principles.  Instead of meeting the needs of the individual student, reforms focused on greater aggregate production of trained workers.

In light of the Civil Rights Movement, a new wave of equality and demand for access ensued for all children, specifically regarding secondary education.  Students with special education needs, blacks, Hispanics, and women, all saw expanded access and quality of education in the 1960’s and 1970’s.  Landmark Supreme Court cases, such as PARC v. Commonwealth of Pennsylvania (1972) and Brown v. Board of Education of Topeka (1954), opened the door to a free and appropriate public education and integration of schools accordingly.  Landmark legislation, such as the Americans with Disabilities Act and the ensuing Individuals with Disabilities in Education Act, Title VI of the Civil Rights Act of 1964, and the Elementary and Secondary Education Act of 1965, laid the implementation groundwork for equitable education and federal support.  While this is one time period in which the emphasis seems to be upon the individual, the broadened inclusion of minorities, women, and individuals with special needs in the American school system and labor market expanded the potential capacity of the American economy.

As a result of expanding access to all schools for all Americans, many leaders became concerned that the quality of education was deteriorating.  In A Nation at Risk (1983), leaders alarmed the nation of the percieved debilitating status of schools and called for a “back to basics” reform to education focused on hard work and competition through enhanced accountability.  Yet, schools were serving more individuals from a diverse set of backgrounds and were able to maintain a consistent level of academic achievement during this time period of transition.  Still, large disparities among students grew during this time period.
As America developed, it became clear that benefits to educational attainment were two-fold; both the individual and society profited.  Individuals benefited by enhanced economic and social opportunity.  Society profited from a greater skilled labor market poised for more complex industries.  While demands varied and progressed over time, free and appropriate public education was a cornerstone to catalyzing the economy.  As we enter the 21st century, we must decide whether public schools will continue to serve as the great equalizer and impetus behind preparing citizens for the workforce in America.  
A Developing Workforce
As in past decades, the individual systems of secondary education in America, while not directly interconnected, are adapting to meet the needs of the nation.  The economy today is developing and changing, particularly in metropolitan hotbeds like Maryland that can easily adapt to the information age economy.  Two distinct changes for the labor market and education feeder system have developed as a result of this growth.  First, the job market for high-skill jobs in complex industries is expanding and calling for highly educated workers.  Second, for those jobs that already exist, the skills needed to succeed have expanded.  Without an adequate response from the education feeder system, the labor market supply will fall short of the labor market demand for educated and well-trained workers.
Expansion in high-skill jobs
   Workforce expansion has occurred in fields that have traditionally required some post-secondary education.  According to the Maryland State Department of Education and workforce analyst from Towson University, Darius Irani, job growth over the next decade will far exceed the labor growth in Maryland, particularly in advanced industries such as Biotechnology and other areas of Research and Development.  The expected number of individuals of prime working age (20-49 years) will grow two percent, while job growth will climb 23%.  And of those jobs that will expand, most require some form of higher education training.  Many of these jobs are in the fields of healthcare and network systems and data communications.  Other areas include computer science and education (GWIB).
From 1959 to 2000, healthcare has grown in share of the workforce in the United States from four to eight percent, and similarly education has expanded from six to nine percent of the total workforce (Carnevale, 2002).  In Maryland, predicted education job openings for 2006-2007 were estimated at 8,122, while the pool of perspective candidates was estimated at 6,861 (MHEC, 2007).  2010 projections for registered nurses forecast nearly 15,000 openings.  The number of nursing graduates has steadily increased in Maryland in the past five years, yet this level of production will not nearly satisfy the needs of our State (MHEC, 2007).  
Upskilling of current jobs
For the jobs that many Marylanders already occupy, the required skills and necessary cognitive abilities have expanded.  In a study of the changes to skill requirements for occupations in Germany, Spitz-Oener found that “occupations have experienced a shift toward analytical and interactive activities and away from cognitive and manual routine tasks (2006).”  Spitz-Oener attributes much of this change to technological changes.  She explains that computer-operated machines have replaced much of the manual work of previous decades.   She further explains that thirty-six percent of educational upgrading for employment is attributed to changes in the content of occupations.  
These trends are paralleled in America.  In a 2002 report for the United States Department of Education, Carnevale compares education levels for employees of different jobs from 1973 to 2000.  In 1973, about twenty-nine percent of all workers in America had some level of higher education.  In year 2000, the percentage more than doubled to fifty-nine percent of the total workforce.  Of that growth, seventy-two percent was caused by “upskilling” of occupations, and only 28% to the expansion of fields that required higher education for employees.  Carnevale highlights white collar, office jobs that are not on the forefront of technology, but use the interface of computers and other technologies for daily processes.  In 1973, thirty-nine percent of white collar employees had received higher education training, whereas nearly seventy percent had higher education training in 2000. 
Concurrently, low-wage service jobs still compile a large part of the workforce, and it is likely that these jobs will remain in the information age economy. Yet it is important to note that traditionally, individuals in these jobs have little opportunity for career advancement into managerial positions, particularly for those with a basic level of education (Bernhardt, 1999; Carnevale, 2002).  Notably, many of these jobs also serve as transitional or temporary jobs for young members of the workforce.  

Further, these jobs usually do not pay particularly well and do not have benefits included, which makes raising a small family and maintaining a basic quality of life very difficult (Carnevale, 2002).  This problem is further exacerbated by changes to the knowledge-based economy, wherein increases in salaries have not matriculated to low-wage service jobs.  Compensation increases have occurred mainly in professions that require higher levels of education.  Even managerial positions for low-wage service jobs, which were once positions filled by experienced, diligent service employees who worked their way up through the ranks, are now being filled by young workers who have higher education training in business and management (Bernhardt, 1999).  
Many would argue that since these low wage jobs encompass a significant portion of the workforce, we do not need to prepare all students for higher paying and more complex professions.  Yet because so many of these positions are transitional in nature, there are few opportunities for advancement, and because compensation is becoming increasingly less sufficient, we must provide all students with the appropriate work- and college-ready secondary education.  
Widening Educational Attainment, Socio-Economic Gap
While some of the shortage in the labor market will be covered by upskilling of those currently engaged in secondary and post-secondary education, the booming demand can only be met with increased participation from students who have not traditionally participated in these forms of education. America has the greatest income disparity in the developed world, compounding the access to quality education and the achievement gap (Haycock, 2003).  
This gap expanded substantially in the 1980’s as the American economy began transitioning to a knowledge base (Heckman & Schulz, 2005).  During this time period, those who pursued higher education degrees saw significant increases in income.  Many middle-income and upper-income white males took advantage of this opportunity and pursued higher education to become prepared with the tools needed to succeed in the developing workforce.  Maryland has the prospect to open similar opportunities to citizens who have previously not been equipped to obtain such jobs by enhancing the education system.

Not only does America own the distinction for the greatest income differential in the modern world, it also characterizes the highest variability in literacy among those at the highest and lowest levels (Haycock, 2003).  If educational attainment is so critical to success in the workforce and accessibility to necessary education is in question, then Maryland, and more broadly the United States, must discuss whether a “free and appropriate public education” is still a cornerstone of American society.  If the quality of the labor market is enhanced with workers of superior education attainment, the market will not only absorb these workers in high demand fields, but it will continue to reward them with increasing salaries and benefits (Carnevale, 2001).  In other words, an investment now through education will have a great payoff for both the individuals who receive the education and the economy and nation as a whole.

Students leaving Maryland schools, across all districts, need a higher level of education to succeed in their post-secondary endeavors, whether it be continuing education or directly entering the workforce.  The jobs currently that exist in the market are calling for a greater skill set that includes higher levels of critical thinking; concurrently, more jobs are opening up areas that require higher levels of education. Yet still in 2002, only 34% of high school graduates in America, which is only about 71% of those eligible, are college-ready (Greene & Forster, 2005).    While this is up from 25% in 1991, it is still far from any goal of preparing most students to be college-ready.  Also, Greene and Forster note that much of this change can be attributed to the increased accountability efforts of the 1990s.  And, when students do meet the standards set in secondary schools, they are often much lower than those needed for most postsecondary endeavors.  Williamson found that reading material is more difficult for everyday materials as a citizen, texts in the workplace, and readings for higher education than in secondary schools (2006).  
  Dougherty, et. al explain that “the consequence of past failures to get students on track to college readiness is a lowering of sights that reduces the odds that future generations of students will be set on the college-readiness path (2006).”  This accurately describes the current situation in Maryland, where high school graduation, college enrollment, and college graduation rates are significantly lower for minority children when compared to their white counterparts (College Readiness Task Force, 2001).  When examining performance on the Maryland High School Assessments (HSAs), which are end-of-course exams graded on an 8th or 9th grade level in English 10, biology, algebra 1, and US government, pass rates are quite low in urban areas with large concentrations of students who are minorities and socio-economically disadvantaged.  For instance, pass rates for the English HSA in Baltimore City were at 48.1%, while pass rates in the suburban Baltimore County were 68.3%.  Once these students get to college in Maryland, remediation rates are high.  In math, nearly 30% of the students who took a college-bound curriculum needed remediation (Keller, 2005).  
A Comprehensive Approach to Reform

If an education system is to prepare citizens with skills to meet the opportunities waiting in the labor markets, reforms must be enacted to bridge the current gap that exists.  Recall that education policy trends over the past century and a half have oscillated, favoring either the output of workers for the labor market, or favoring individuals and their rights.  Because of the high demands in the labor market that are calling for a great majority of the population to have a strong education, these two trends must join to maximize the potential of the Maryland and American population.  While expensive, the benefits in the long run of an educated labor force will far exceed the initial costs of education.  
In our current economy, expansion of the labor market requires a unique approach—one in which the educational needs of all students are met so that nearly every citizen is prepared to contribute as part of the economy.  Standards must be set with high expectations for all students in Maryland that align with these work- and college-ready skills to prepare all individuals, regardless of wealth or race, for the jobs that await them.  
Best practices for reform
Dougherty, et al. suggest a three-pronged approach to school reform (2006).  First, standards must be aligned with workplace and education expectations.  Then, a curriculum must be developed that embodies the set standards in conjunction with a mechanism to ensure students learn the material.  Finally, support services and programs must be developed to not only meet the educational needs of each student, but to stimulate traditionally under-performing subgroups.
In review of educational reforms during the past two centuries, Tyack and Cuban have developed some best practices for effective policies (1995).  They suggest that “non-controversial” reforms, in line with current educational theories, are generally received well by the local school boards, educators, and the community.  They also suggest that strong reforms need “influential constituencies” to carry the reforms through the system.  Such constituencies include the business community, advocacy organizations like the NAACP and the ACLU, lobbying groups like teachers unions, and influential politicians.  Finally, reforms that are “required by law and easily monitored” can be sustained over time and through multiple eras of reform.

Status of Maryland
Currently, no legitimate standard exists in Maryland; students are held to the level of the standards of the HSAs, which only test to an eighth or ninth grade level.  And, while the tests are based on a relatively basic level, only 60% of the voluntary state curriculum is assessed on these exams (Peiffer, 2007).  
Further, alternative pathways are currently in development that would allow students to graduate and not pass the actual exams.  Students can participate in the “Combined Score Option” alternative, which allows students to combine all test scores in all subject areas into one composite score.  So, a student may only perform at a 6th grade reading level, but if she compensates in math and science with balancing scores, she can still graduate.  The other option currently in development is the “Bridge Plan for Academic Validation.”  This alternative is a portfolio-styled assessment tool for all students that includes a capstone project.  The standards of this program are intended to align with the student outcomes and content standards of the regular HSA (HSA Online, 2007).  Yet, while a student may complete a rigorous special project via the Bridge Plan, it is not clear whether a student must have a comprehensive understanding and knowledge-base to complete the project.  
Recall that even with these low standards and alternate routes, many students still do not pass these basic assessments.  Disproportionate percentages of black and Hispanic students do not pass these exams, particularly in at-risk schools in urban school districts like Baltimore City, Prince George’s County, and Baltimore County (Maryland Report Card, 2007).   
Meeting the needs of all students  

Schools must work diligently to engage all students.  In past reform eras, like during the Cold War, the needs of the individual were overshadowed by broad economic goals.  For economic goals to be met in the information age, nearly all citizens must be engaged in advanced education; therefore the educational needs of every individual need to be met.

In Baltimore City, over forty percent of the students who enter high school in ninth grade do not receive a high school diploma (Maryland Report Card, 2007).  Further, student identified with special education needs graduate at rates as low as thirty-five percent in this urban jurisdiction.  While rates are much higher for special education students in surrounding jurisdictions (Baltimore County- 83%, Prince George’s County-92% , Montgomery County- 88%), one in five children identified with special needs is educated in Baltimore City.  Every year, thousands of students with special needs are left on the streets with their educational needs unmet.

For the students that do graduate with a Maryland diploma, twenty percent still leave with deficient training.  These students have not completed a college-ready curriculum, a career and technology education core, or met rigorous high school content standards (Maryland Report Card, 2007).  Further, recall that the Maryland standards for college- and work-ready may very well be inadequate.

In a qualitative analysis of expectations for students across suburban Baltimore County, student board member Gabrielle Wyatt found that students in at-risk schools are not held to the same expectations as their peers in affluent areas.  Wyatt found that in some schools, students were not even exposed to the SAT before twelfth grade.  Students were not provided the information or opportunity to show that they could achieve in an institution of higher learning; if students wanted to pursue college, they needed to do so on their own in these schools (Teicher, 2006).  

Setting curricular and accountability standards
In setting educational standards to prepare students for work or college, it is important that standards are set early on.  Gaps in achievement, and later education attainment, often stem from a lack of progress in early childhood education and primary grades (Dougherty et al., 2006; Haycock, 2003; Heckman & Schulz, 2005; Carnevale, 2002).  These standards must be set when children first enter school and continued until they graduate.  

Many question whether high graduation standards should be set for all students in high school.  Yet research suggests that an adequate work-ready curriculum is comparable to a college-ready curriculum (Haycock, 2003; Ready for College, 2006; Ready or Not, 2004).  Haycock explains that the jobs in the workplace are now calling for greater skills and that even in jobs that do not require higher education, on the job training is embedded that requires some level of reading and mathematics.  Carnevale & Desrochers found that between 1973 and 2000, educational attainment for factory workers was significantly enhanced (2002).  The share of jobs for workers with some college nearly tripled, while the share reserved for high school dropouts went from over 50% to under 20%.  Further, employees who had some college saw little or no decrease in real salary, while high school dropouts and high school graduates without further education saw a decrease of 19% in real wages over the 28 year time period.
An adequate work- and college-ready curriculum includes at the minimum four years of high school English, three or four years of mathematics with mastery at least through algebra 2, three years of natural sciences, three years of social sciences, and two years of a foreign language (Haycock, 2003).  Employers have stressed that workers should be able to read complex manuals and text, and should also be able to write coherently and persuasively.  In mathematics, analytical skills need to be well developed, as well as competency with algorithms (Carnevale & Desrochers, 2002).   Rose and Betts found that students who take and pass higher-level math courses, like algebra 2, in high school not only see benefits in content mastery, but also indirectly through enhanced cognition and greater productivity (2001).  
Once the standards and curriculum have been established, a system of accountability must be installed to ensure that standards are met for students in every school in every jurisdiction.  The most common form is that of standardized tests.  Yet many current state exams that align with the No Child Left Behind Act of 2001 (NCLB) do not align with expectations commensurate with those needed for higher education or today’s workforce (Aligned Expectations, 2007).  For instance, the HSAs in Maryland are assessed at an eighth or ninth grade level.  The math target for these exams is algebra 1/data analysis, which sequentially is two or three grade levels from the work- and college-ready standard of algebra 2.  Achieve, Inc. argues for end-of-course exams in order to “tap higher-level content and skills and place students into college courses’ (Aligned Expectations, 2007).  Dougherty et al. propose that states should work with local school systems to implement incentives for schools through accountability (2006).  They argue that when state mandates through sanctions are the only motivation for schools that standards can be limited by schools only focusing on “fringe” students and not serving advanced and low-achieving students.  Achieve, Inc. also suggests that school systems explore varied tracks in curriculum that prepare students for the same set of content and exams in order to meet the needs of more students (2004).
One prominent program in Maryland schools is the Advanced Placement Program (AP) where students can take courses and a standardized exam to receive college credit.  AP is found to be the greatest current predictor of college-attendance rates (Dougherty, et al., February 2006).  Maryland does exceptionally well in AP rankings.  Nearly 20% of all Maryland graduates pass an AP exam with at least a score of three before graduation, which is second in the nation only to New York.  Maryland AP participation, as measured by the number of AP exams taken in a school per 1,000 juniors and seniors, ranks first in the nation.  Many Maryland jurisdictions also provide free administrations of the PSAT exam, which is a precursor to the SAT.  This exam helps many students recognize that they have the skills to go to college and helps them identify the areas they need to improve upon early in high school (Peiffer, 2007).  
Measuring Success
Once in implementation, a careful examination must be taken of the reforms and their effects.  Tyack and Cuban highlight the following traditional measures:  fidelity to design; effectiveness in meeting present outcomes; and longevity (1995).  They challenge these traditional measures, highlighting that unexpected outcomes often have an equal or greater impact.  For instance, the book highlights reforms driven by James Bryan Conant to develop large high schools with expansive and numerous programs.  Some of the unexpected outcomes were the psychological issues of many who were lost in the shuffle of a large school.  
In using traditional measures of success, Maryland should evaluate its progress by assessing the value of the diploma.  Maryland should also examine college-entrance rates and rates of remediation in evaluating progress.  Concurrently, six-year college-graduation rates should be assessed.  Also, progress in passing standardized tests, particularly in Baltimore City, will be a telling outcome.  Maryland should also be measured in the course completion expectations for a diploma.  Finally, a periodic audit of the alignment of courses and curriculum with college- and work-ready standards should provide a quality evaluation of the longevity and fidelity to design.
Yet an analysis of non-traditional measures is also important to detect un-intended consequences.  Specifically, qualitative studies should examine the actual quality of instruction.  Additionally, the mentoring relationships between teachers and students should be evaluated to ensure that increased expectations for teachers do not limit their ability to relate to students.  Success for special education students must be continually monitored to ensure that they are not lost in the upgrading of standards.
Conclusion


With every opportunity comes a challenge, and the expansion of education today is no exception.  In some Maryland high schools, nearly 85% of students in some graduate and attend four-year institutions.  In others, a vast majority of students graduate and attend either a two- or four-year institution.  Yet in Baltimore City, half of the black men who enter ninth grade leave before receiving a diploma.  Secondary reform for Maryland is more than a workforce development concern; it addresses topics of social justice and democracy.  A democracy stratified by educational attainment will struggle to maintain political equality of opportunity.  Standardization and enhancement reforms could have significant consequences for our schools, but the impact could be much greater in the long term.
References

Aligned expectations? A closer look at college admissions and placement tests (2007). American Diploma Project Network. Washington: Achieve, Inc.

Barth, P. and Haycock, K. (2003).  A new core curriculum for all:  Aiming high for other people’s children.  The Education Trust. 

Bernhardt, A. (1999).  The future of low-wage service jobs and the workers that hold them.  Institute on Education and the Economy.  Columbia University.

Bowie, L. (2007, October 8.  Graduation exams test states’ will.  The Baltimore Sun.

Carnevale, A.P.  & Desrochers, D. M. (2002).  The missing middle:  Aligning education and the knowledge economy.  Office of Vocational and Adult Education.  U.S. Department of Education.

Carnevale, A.P. & Frye, R.A (2001).  The economic and demographic roots of education and training.  Center for Workforce Success. National Association of Manufacturers.
Dougherty, C., Mellor, L., & Jian, S. (2006).  Identifying appropriate college-readiness standards for all students.  National Center for Educational Accountability.  

Dougherty, C., Mellor, L., & Jian, S. (2006).  Orange juice or orange drink?  Ensuring that “advanced” courses live up to their labels.  National Center for Educational Accountability.  

Dougherty, C., Mellor, L., & Jian, S. (February 2006).  The relationship between advanced placement and college graduation.  National Center for Educational Accountability.  

Greene, J.P. & Forster, G. (2005).  Public high school graduation and college readiness rates: 1991-2002.  Education Working Paper, No. 8 Center for Civic Innovation at the Manhattan Institute.

Heckman, J. & Schulz, H. (2005). Inequality in America:  What role for human capital policies?  University of Wisconsin- Madison Institute for Research on Poverty.

Keller, M. (2005). College performance of new Maryland high school graduates:  Student outcome and achievement report. Maryland Higher Education Commission.   

Maryland Higher Education Commission (2007).  2007 Performance accountability report.

Maryland State Department of Education (2007).  Maryland high school assessments online.  Website accessed at: http://hsaexam.org. 
Maryland State Department of Education (2007).  2007 Maryland report card.  Website accessed at:  http://mdreportcard.org.

Maryland task force to study college readiness for disadvantaged and capable students (2001).  Maryland Office of Policy Analysis. Department of Legislative Services. 

Murray, D (2004). The craft of revision. Boston: Thomson & Heinle.

Peiffer, R.A. (2007). Deputy Superintendent for Academic Policy, Maryland State Department of Education. Interview.

Ready for college and work: Same or different (2006)?  ACT. Iowa City: ACT, Inc.

Ready or not: Creating a high school diploma that counts (2004). American Diploma Project Network. Washington: Achieve, Inc.

Rose, H. & Betts, J. (2001).  Math matters: The links between high school curriculum, college graduation, and earnings.  Research Brief, Public Policy Institute of California.
Spitz-Oener, A (2007).  Technical change, job tasks, and rising education demands: Looking outside the wage structure.  Journal of Labor Economics. Online at JSTOR. 
Teicher, S.A. (2006).  Students weigh in on closing the gap.  The Christian Science Monitor.  Accessed online:  http://www.csmonitor.com/2006/0420/p14s01-legn.html.

Tyack, D. & Cuban, L. (1995).  Tinkering toward utopia:  A century of public school reform. Cambridge: Harvard UP.

Williamson, G (2006).  Student readiness for postsecondary endeavors. MetaMetrics, Inc. San Francisco: American Educational Research Association.

PAGE  
1

